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Dovery Down Lower School 

Teaching & Learning Policy 

 Aims and purposes  

Teaching is focussed to ensure that the school fulfils its statutory duty in providing coverage of the 
compulsory aspects of the National Curriculum (September 2014). Any attempt to continue to raise 
standards in our school must be focused on the classroom. Continued and sustained improvement is 
dependent upon sustaining the high quality of teaching and learning that must take place on a daily basis.  
Dovery Down is an inclusive school and the curriculum is adapted to cater for all needs.  Across our school 

the expectation is that all pupils are provided with high quality inclusive learning experiences that lead to 

consistently high levels of pupil achievement.    

We expect every teacher to be a good teacher – no child deserves less. 

By adopting a whole school approach to teaching and learning across our school, we aim:  

 to provide consistency of teaching and learning across our school.  

 to enable teachers to teach as effectively as possible.  

 to enable children to learn as efficiently as possible.  

 to give children the skills they require to become effective lifelong learners.  

 to provide an inclusive education for all children.  

 to learn from each other, through the adoption of a collaborative, enquiry based approach to 
teaching and learning, where good practice is shared.  

 to foster spiritual, moral, social and cultural development (SMSC) and Social, Emotional and Mental 
Health (SEMH} 

 
There is no single recipe for effective and highly effective teaching and learning in a school. However, this 

policy outlines some of the key elements which are key to raising standards in teaching and learning. These 

key elements all link to the Teachers Standards which are followed by all teachers and used to measure 

teacher performance. As set out on page 2.  

 

 

 

 

 

 
 
 
 
 
 
 

 
 

We Learn: 

 10% of what we READ 

 20% of what we HEAR 

 30% of what we SEE 

 50% of what we SEE and HEAR 

 70% of what we DISCUSS with OTHERS 

 80% of what is EXPERIENCED PERSONALLY 

 95% of what we TEACH TO SOMEONE ELSE 

William Glasser 
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PART 1 - TEACHING 
1. SET HIGH EXPECTATIONS WHICH INSPIRE, MOTIVATE AND CHALLENGE PUPILS 
1(a) establish a safe and stimulating environment for pupils, rooted in mutual respect 

1(b) set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

1(c) demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils 

2. PROMOTE GOOD PROGRESS AND OUTCOMES BY PUPILS 
2(a) be accountable for pupils’ attainment, progress and outcomes 

2(b) be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these 

2(c) guide pupils to reflect on the progress they have made and their emerging needs 

2(d) demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 

2(e) encourage pupils to take a responsible and conscientious attitude to their own work and study 

3. DEMONSTRATE GOOD SUBJECT AND CURRICULUM KNOWLEDGE 
3(a) have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address 
misunderstandings 

3(b) demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship 

3(c) demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, 
whatever the teacher’s specialist subject 

3(d) if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics 

3(e) if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies 

4. PLAN AND TEACH WELL STRUCTURED LESSONS 
4(a) impart knowledge and develop understanding through effective use of lesson time 

4(b) promote a love of learning and children’s intellectual curiosity 

4(c) set homework and plan other out-of-class activities to consolidate and extend the knowledge & understanding pupils have acquired 

4(d) reflect systematically on the effectiveness of lessons and approaches to teaching 

4(e) contribute to the design and provision of an engaging curriculum within the relevant subject area(s). 

5. ADAPT TEACHING TO RESPOND TO THE STRENGTHS AND NEEDS OF ALL PUPILS 
5(a) know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 

5(b) have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these 

5(c) demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ 
education at different stages of development 

5(d) have a clear understanding of the needs of all pupils, including those with SEN; those of high ability; those with EAL; those with disabilities; and be able 
to use and evaluate distinctive teaching approaches to engage and support them. 

6. MAKE ACCURATE AND PRODUCTIVE USE OF ASSESSMENT 
6(a) know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 

6(b) make use of formative and summative assessment to secure pupils’ progress 

6(c) use relevant data to monitor progress, set targets, and plan subsequent lessons 

6(d) give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback 

7. MANAGE BEHAVIOUR EFFECTIVELY TO ENSURE A GOOD AND SAFE LEARNING ENVIRONMENT 
7(a) have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and 
around the school, in accordance with the school’s behaviour policy 

7(b) have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards 
consistently and fairly 

7(c) manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them 

7(d) maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary 

8. FULFIL WIDER PROFESSIONAL RESPONSIBILITIES 
8(a) make a positive contribution to the wider life and ethos of the school 

8(b) develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 

8(c) deploy support staff effectively 

8(d) take responsibility for improving teaching through professional development, responding to advice & feedback from colleagues 

8(e) communicate effectively with parents with regard to pupils’ achievements and well-being 

PART 2: PERSONAL & PROFESSIONAL CONDUCT 
Uphold public trust in the profession and maintain high standards of ethics and behaviour, within & outside school 
 (a) treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s 
professional position 

 (b) having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions 

 (c) showing tolerance of and respect for the rights of others 

 (d) not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with 
different faiths and beliefs 

 (e) ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law 

Have proper and professional regard for the ethos, policies and practices of the school in which they teach and maintain high standards 
in their own attendance and punctuality 

Have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities. 
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At Dovery Down Lower school we use the Creative Curriculum as our teaching 

approach. 

At Dovery Down we believe that all our children can benefit from the methods and styles of teaching that 
stimulate and start the development of these higher order thinking skills, so we apply it to all of our pupils in 
an individually tailored way. 

What we seek to do within the classroom is provide open-ended tasks with a focus on problem solving, 
discussion, collaboration and imaginative thinking that leads to the following “creative behaviours”: 

 questioning and challenging 
 envisaging what might be 
 exploring ideas, keeping options open 
 reflecting critically on ideas, actions and outcomes 
 making connections and seeing relationships 

The Creative Curriculum takes the National Curriculum content and uses a “thematic” (topic or theme) 
approach to teach multiple learning objectives across different subject areas. In avoiding narrow subject 
based lessons, pupils have the opportunity to see linkage between subject areas and learning objectives. 
Whilst it is also important to teach children which subject they are learning in each lesson: history, 
geography, science, art and DT. Topics begin with a ‘stunning start’ where a range of creative activities 
(including art, DT, music etc.) are used as starting points for the learning journey. We will use problem 
solving and open ended tasks, drama and role play to help children see “the whole picture”. We have had 
particular success with the use of drama and outdoor learning in Literacy lessons to stimulate their 
imaginations and provide experiences for writing across all genres. They will be helped to recognise 
relationships and patterns in their learning and they will gain a deeper understanding of their learning and 
different cultural experiences and the unique contribution each of these provides. Each topic will end with a 
‘fabulous finish’! 

Key elements and principles of teaching and learning across our school – a practical 
guide 
All lessons across our school should include the following key elements to ensure high quality teaching and 

learning. New teachers to our school will receive training to ensure they fully understand these elements 

and to enable them to embed them in their everyday practice. 

All lessons have…Clear Learning Objectives  

 Learning objectives are shared orally and displayed.  

 All learning objectives are written up and shared orally in child friendly language.  

 Learning objectives are not muddled up with the context of the lesson.  

 The learning objective is written or stuck into children’s books.  

For learning objectives to be shared effectively, teachers must:  

 Move away from saying ‘Today we are doing’… and instead say ‘By the end of today’s lesson you will 
all know/be able to/understand…’.  

 Make learning objectives specific  

 Use child-friendly language – there is little point in sharing learning objectives if pupils don’t 
understand what you mean.  

 Write them down  

 Refer to them: at the start of the lesson, during the lesson and during the plenary 

 Children must know exactly what they are going to learn and what is expected of them by the end of 
the lesson. 
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All lessons have… Well planned success criteria  

 All pupils are clear about how they will achieve the learning intention.  

 Success criteria are displayed for the children to follow during the lesson or drawn up with the 
children, e.g. WILF (What I am Looking For)  

 Weekly planning includes success criteria for each learning objective.  

 Children use the success criteria to self-assess their own or other children’s work.  

 Children are reminded of the success criteria during the lesson – often children’s work is used by the 
teacher to illustrate the success criteria in action.  

 Planning identifies SEND children, pupils requiring greater support and more-able pupils requiring 
greater challenge within specific OR all areas of learning 

 Formative, summative diagnostic and AFL (assessment for learning) are the types of ongoing 
assessment used in all classes. 
 

All lessons are …Clearly differentiated to enable all pupils to access learning  

 All learners are challenged appropriately.  

 Planning shows clear differentiation, this caters for high achievers as well as lower abilities.  

 A range of learning styles are catered for through a VAK approach (Visual, Audio, Kinaesthetic) 

 Teaching caters for the additional needs of children.  This may include providing additional 
materials/ resources / additional support or an adapted activity.   

 Pre-teaching is used to promote the learning of children with additional needs. 
 
All pupils are…Actively engaged in learning and work co-operatively 

 Pupils are actively engaged during all parts of the lesson – teachers take into account children’s 
concentration span and ensure pupils are not sitting passively for long periods.  

 Opportunities to Think/Pair/Share and discussions with a Talk Partner are regular features in all 
lessons. Pupils are trained to use appropriate body language when engaged in discussion with a 
partner.  

 Mini whiteboards are used for short bursts of activity, to develop understanding and to ensure 
children are active and engaged during the lesson.  

 Visuals, artefacts, auditory input are all used creatively as a way to enhance learning.  

 Children help and encourage each other  

 Everyone participates  

 Children explain their ideas clearly and in full sentences.  
 

Grouping arrangements are … generally organised flexibly, with opportunities for both ability and mixed 
ability setting to maximise learning opportunities for all.  
 
A good lesson should have APPROPRIATE PACE: to ensure children become active learners early on in 
lessons. Whole class introductions to the lesson should be concise: deliver new learning; clearly define the 
learning objective; the task and the success criteria. Higher ability pupils may not need to be part of the 
whole intro.  

 

We believe it is important for pupils to talk during lessons 

When we talk we do more than articulate our current level of understanding. The very act of talking 

forces us to organise our thoughts and so deepens understanding. It is partly the reason why we 

remember so much of what we teach to others. 

At our school we believe that Talking is central to learning. All lessons include planned and unplanned 

opportunities to discuss questions and extend thinking Think/Pair/Share and Talk to your partner are 

regular features in all lessons.  
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Learning is enhanced through… effective use of questioning 
It is adults who help pupils make sense of information. The frequency and nature of interactions between 
teacher and pupils is highly significant. We develop understanding by  

 Using open ended questions.  

 Providing wait time- (3-5 seconds), pupils need time to think through their answers before replying.  

 Providing thinking time by giving an advance warning, such as ‘In two minutes I am going to ask 
you…. ‘  

 Allowing pupils to explore and articulate their thinking by giving them time to discuss their responses 
in pairs or groups. Pupils then respond with ‘We think that…’.  

 Ensuring pupils fully understand the question. 
 
All pupils receive regular and clear …feedback which enhances learning  

 Assessment for learning is embedded in everyday practice and is used to inform teaching and 
learning.  

 All pupils are clear about how they need to improve.  

 Individual/group targets are set half-termly for Maths and Writing – these are displayed in the front 
of their books and the children refer to them during lessons.  

 When marking children’s work, the main focus is on meeting the learning intention, success criteria 
and/or targets. Evidence is highlighted, or commented on. (See marking policy) 

 Marking identifies next step prompts. 

 Pupils are given regular time to address issues raised in marking.  
 
Learning is enhanced through …The use of ICT.  

 ICT is used to enhance learning where ever possible. Although ICT is nearly always used at the start 
of lessons to engage children and in the plenary to consolidate learning, it is also used during the 
lesson as an aid to learning.  

 
Learning is enhanced through the use of… Effective behaviour management 
Effective, positive behaviour management is used to foster a positive learning environment in the 

classroom. For further details, please refer to our Behaviour Policy.  

Learning is enhanced through the …Effective use of additional adults  

 Additional adults are clearly directed to support learning.  

 Teaching assistants are fully engaged with pupils on the carpet and tables during lesson times. They 
are not photocopying work, sharpening pencils or sticking work in books during learning time!  

 They are clear about who they are supporting and why.  

 Planning is shared in advance with teaching assistants.  

 They sit next to the pupil/pupils they are working with, quietly engaging the pupils, explaining the 
task or using other resources, e.g. number line to facilitate learning.  

 They are involved in assessing pupil’s understanding and feeding back to the teacher. 

 Teaching assistants to indicate support in pupil’s work books – see marking policy. 
 
Learning is enhanced through the… Effective use of a plenary and mini plenaries 
 
Review what has been learned 

Reflect on how it has been learned. 

 
Reviewing learning is a key to memory and not confined to the end of the lesson. Teachers review 
throughout the entire lesson and constantly refer pupils back to the success criteria of the lesson, 
reinforcing prior learning. 
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Encourage pupils to reflect on what they have learned and what has helped them to learn.  
Use prompts like:  

 What did you do today that you found most helpful when you were learning?  

 What did you do today that you found less helpful?  

 If you had to do the task again, how would you do it?  

 If you had to give one piece of advice to someone tackling the same task, what would it be? 
 

Interventions 
 
Precision interventions organised for children with additional needs and to boost progress are linked to class 
based learning.   
 

Learning is enhanced through…a great classroom environment  

Across our school we aim to ensure that all classrooms, group learning areas and whole school areas are 
spaces that everyone can use to learn and be proud of.  
 
All classes across the school should have: 

Working walls 

Every class should have a working wall for English, Maths or Science. This should reflect the work currently 

being studied in these subjects. It should include: 

 Children’s questions. 

 Key vocabulary. 

 Visuals and artifacts to stimulate thinking. 
 

Well labelled and neatly organised resources 

Classroom resources should be well organised and clearly labelled. Children should know where to find the 

resources they need for an activity. This will help to foster independent learning skills. 

Overview of marking at Dovery Down Lower School 

Across our school, we think of marking in terms of feedback about a child’s work.  This feedback may take a 

number of forms – oral, written, formal and informal- and may be given on a group basis as well as an 

individual one. (See marking policy) 

 

Overview of the teaching of Reading and Writing at Dovery Down Lower School 

We use a cross curricular approach to embed literacy skills across the curriculum in every lesson we teach. 

The amount of time specifically given to the teaching of Literacy skills varies across the school: 

Pre-School 

 A sound a week- Phonics – Phase one – Letters and Sounds (daily) throughout the year, embedded in 
a rich daily diet of songs, rhymes, raps, poetry and story both oral and read. This aims to develop 
children’s phonological awareness in preparation for phonics teaching. Mark making opportunities and 
reading opportunities are offered daily and guided writing activities are offered when appropriate.   

Reception 

 Phonic sessions daily 

 Continuation of songs poetry rhymes and raps and story throughout the reception year. 

 Guided reading and writing sessions 
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Year 1 and 2: 

 Daily phonic sessions a week 

 Five literacy sessions a week 

 Handwriting is taught daily through spellings  

 Guided reading and writing sessions 
Year 3 and 4 

 Five literacy sessions a week 

 Guided reading and writing sessions  

 Phonics will be run three times per week as an intervention for target children and “Toe by Toe” for 
targeted children 

 Handwriting is taught at least once a week 
 
 

KEY PROMPTS FOR PLANNING AND DELIVERING A LESSON 

Am I crystal clear about 
what I want the children to 

be able to 
do/understand/know at the 

end of the lesson? 

 
Is the learning objective in 

child-friendly language? 

Have I thought about the 
steps to success and 

planned the success criteria 
in advance? Are the 
children going to be 

involved in formulating the 
success criteria? 

Have I thought about the 
questions I will need to ask 

to deepen children’s 
understanding/assess 

learning? 

Have I thought about how I 
am going to engage and 

motivate the children at the 
start and during the lesson? 

Have I thought about how I 
will meet the needs of all 

learners, including the more 
able? Are activities 

challenging and designed to 
deepen understanding? 

How are pupils going to 
assess their own learning or 

that of their peers? 

Have I thought about how I 
will meet the needs of the 
EAL learners in my class eg. 
what visuals will I use in the 

lesson? 

Am I giving the children 
thinking time and talking 
time before answering 

questions? 

Am I going to be introducing 
new vocabulary to the 

children 

Have I made sure children 
are not going to be sitting 
passively for long periods? 

Have I included any time for 
pupils to respond to 

marking from previous 
lesson? 

How am I going to meet the 
learning styles of all pupils? 

Have I shared the planning 
with my teaching assistant? 
Is he/she clear who she is 

supporting and how? 

Have I got a balance of 
teacher instruction, 

intervention and children 
working independently? 

How am I going to conduct 
my plenary? 

Have I planned 
opportunities for pupils to 
talk about their learning in 

pairs and groups? 

How are pupils going to 
assess their own learning or 

that of their peers? 
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Teaching and learning in the Early Years Foundation Stage. 

All of the principles stated in the school’s teaching and learning policy applies to the Early Years Foundation 
Stage and we recognise that learning begins at birth and continues throughout life. We acknowledge that 
everyone has the ability to be a competent learner, regardless of disability or other special needs.  
 
 
All children follow the Early Years Foundation Stage curriculum. The principles which 
guide the work of all early years’ practitioners are grouped into four themes:  
 
A Unique Child –Every child is a unique child who is constantly learning and can be resilient, capable, 
confident and self-assured. 
  
Positive Relationships – Children learn to be strong and independent through positive relationships. 
 
Enabling Environments – Children learn and develop well in enabling environments, in which their 
experiences respond to their individual needs and there is a strong partnership between practitioners and 
parents and carers. 
 
Learning and Development – Children develop and learn in different ways. Practitioners teach children by 
ensuring challenging, playful opportunities across the prime and specific areas of learning and development. 
 
They foster the characteristics of effective early learning 
• Playing and exploring 
• Active learning 
• Creating and thinking critically 
 
Teaching and Learning Aims 

 That teaching should recognise that early years is a distinctive phase of education requiring 
specialised teaching to a developmentally appropriate curriculum. 

 To observe, support and extend the individual child’s learning and to recognise that they are entitled 
to learn at their own pace and in their own way. 

 To enlist Parents as teachers and learners in a partnership approach, for the benefit of all. 
 

How to achieve these aims: 
A focus on the prime areas 
Prime areas are fundamental, work together, and are move through to support development in all other 
areas. 

 Personal, Social and Emotional Development 

 Communication and Language 

 Physical development 
 
The importance of play: 
At Dovery Down we acknowledge the central role of play in the education of the young child.  
 
Assessment  
In the Reception Class we follow ‘the observe, assess and plan cycle’: daily, weekly and half termly.  
Every child has an individual ‘Learning Journey’ which includes observations and information from EYFS 

practitioners. Observations are collated electronically through the children’s Evidence Me Learning Journey. 

This will be shared with parents to allow them to add any observations about their child’s journey and 

progress through the foundation stage. Learning journeys contain: 
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1. Long Observations 

2. Short Observations 

3. Pieces of work and photographs 

4. Comments from children and families 

5. Termly reviews, assessments and next steps. 

They form an essential evidence base for planning children’s next steps and sharing learning with families. 
 
Planning: 
Planning takes place mid termly, weekly and daily and takes account of information from observation and 
information from parents. This may include children’s interests preferred ways of working, and identified 
schematic behaviour.  
Evaluation: Monitoring and evaluation form the basis of informed planning. Verbal or written evaluations 
take place constantly and planning is flexible to take account of this information. 
 
The important role of all adults:  
We recognise the importance of the role that all early years educators play in the care and education of our 
youngest children. These roles include: 

 Building relationships. Getting to know all of our children and families  

 Working with small groups of children 

 Observing children to identify their wellbeing and involvement, their needs, strengths, schemes and 
interests 

 Planning for next steps in learning    

 Supporting and extending child initiated activity 

 Engaging children in focussed activity 

 Maintaining and developing a stimulating, welcoming safe and challenging learning environment 

 Working as a team to ensure that all children reach their full potential 
 
The Learning environment: 
At Dovery Down we recognise the importance of providing a stimulating, interesting, welcoming, safe and 
challenging learning environment. The reception class and pre-school are organised and resourced to 
provide learning opportunities in the seven areas of learning in the EYFS curriculum. Children are taught 
how to access the equipment in each area of provision independently from the moment they are able, to 
enable them to follow their own ideas and interests. 
There is a high level of staff involvement in children's chosen activities and play. There are also planned age 
appropriate ‘focused activities' for specific children, or groups of children providing a balance of child and 
adult initiated activity. 
Suitably differentiated activities are organised to meet the learning needs of each child. In the pre-school, 
there is some whole class teaching for short periods of time such as a shared story. Where possible these 
times happen at the end of a session of free flow play. In the reception class, whole class carpet times 
happen at the beginning and end of each session both morning and afternoon to ensure that children have 
access to daily phonics sessions, mathematics, and story and shared reading and writing.  
 
Outdoor Provision 
All children in the EYFS have access to the outdoor learning environment throughout each session. The 
outdoor learning environment is valued as half of the curriculum and is organised into areas of provision 
that promote the seven areas of learning in the EYFS curriculum. (See EYFS policy). 
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Partnership with Parents 
At Dovery Down we recognise the importance of parents as children’s first educators and the important role 
the home learning environment plays in the development and education of the young child. We develop our 
partnership through: 

 Parent workshops focused on learning in the EYFS 

 Regular parents meetings 

 Whole school and cultural or religious celebrations such as Diwali, Easter, Christmas 

 Daily opportunities to talk to the class teacher about your child’s learning and development  
 
We regularly monitor our provision to ensure every child's learning is well supported and builds on 
children's own home, cultural and linguistic backgrounds. We use materials, equipment and displays which 
reflect the home languages, cultural and ethnic diversity of the children, the local community and wider 
world. We work towards supporting bilingual children's development in their home language as well as 
English. We ensure that bilingual children have access to the full curriculum and are involved in all the 
learning experiences offered giving the extra support needed so that they can participate and understand. 
Children will be learning English through real life, every day, meaningful experiences and through interacting 
with other children and staff. 
 
Cherishing childhood:  
The early years are a time where children progress and grow at a rapid rate and where children are bursting 
with awe and wonder, fun and joy. All the EYFS staff at Dovery Down recognise the special responsibility 
they hold as custodians of the early years and they do not lose sight of this treasured opportunity. 
 
 

 

 

 


